CraTucTHKA, yYeT H ayauT, 3(86)2022. ctp. 14 - 26
DOI: 10.51579/1563-2415.2022-3.02

ubC 377
SRSTI 06.81.23

ISLAMIC STORY METHOD IN CHILDHOOD COGNITIVE DEVELOPMENT
Sofiatun!, Mochamad Widjanarko!", Erik Aditia Ismaya®, A.K. Sadibekov?

! Muria Kudus University, 59327 Central Java, Indonesia
2Hoja Akhmet Yassawi International Kazakh-Turkish University, Kazakhstan

*e-mail:m.widjanarko@umk.ac.id

Abstract. The objectives of this study are: 1) to describe the implementation of the Islam-
ic story method in early childhood cognitive development in Mardi Peni 2 Karanganyar Kin-
dergarten, Demak Regency. 2) describe the results of the implementation of the Islamic story
method in early childhood cognitive development at Mardi Peni 2 Karanganyar Kindergar-
ten, Demak Regency. This research is a qualitative descriptive study. Collecting data using
observation, interviews, and documentation. This study uses inductive data analysis. The data
analysis process in this study took several stages, namely: data collection, codification, and
categorization. The results showed that the application of the Islamic storytelling method to
develop children's cognitive was done by preparing teaching materials and telling stories to
students with teacher improvisation so that learning became interesting and students felt hap-
py listening to stories. Islamic stories that are often read to students are stories of the proph-
et, the struggles of Muslims, and advice in the Qur'an. The results of the implementation of
the Islamic storytelling method are very helpful for students' cognitive development, starting
from the sensory-motor stage, pre-operational stage, and concrete operational stage.
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Main provisions of the article. Research objectives. The purpose of this study was: to
describe the implementation of the Islamic story method in early childhood learning at the
Mardi Peni 2 Kindergarten, Karanganyar, Demak Regency. The results of this study are ex-
pected to provide knowledge to teachers about the story method as a learning method and ap-
propriate learning media for students.

Introduction. The storytelling method is one method that is often used in early childhood
learning in Kindergarten. Storytelling as a method can invite students' attention to education
according to the theme of learning, and if the content of the story is related to the world of
students' lives in Kindergarten, students can easily understand the content of the story, and
students will listen to it attentively, and make it easier for students can capture the content of
the story [1]; [2].
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Watt [3] explains that the storytelling method is a method that has an appeal to touch
children's feelings. Meanwhile, Islam has also explained human nature to like stories where it
has a big influence on feelings. Therefore, storytelling is used as an educational technique.
Storytelling activities should be sought to be an experience for Kindergarten students that is
unique and interesting and thrills students’ feelings so that it becomes a motivation for stu-
dents to follow the story to the end.

The story or story method is education by reading a story that contains good lessons.
With this method, students can listen to the stories told by the teacher, then take lessons from
the stories [4]. The teaching method in Kindergarten by telling stories is by telling the life
events of past human history which involve obedience and evil in life against God's com-
mands and prohibitions brought by prophets or apostles. This technique is very effective, es-
pecially for the learning of children at an early age in Kindergarten who are still in the devel-
opment of fantasy, by listening to a story, the sensitivity of the soul and feelings of students
can be moved, imitating good figures that are useful for the development of their lives. So by
providing stimulation to students to do good and form noble character [5]. As in Halim's re-
search [6] which shows that the Islamic story method can improve student achievement.

The purpose of the learning activity program for early childhood is to help lay the foun-
dation for the development of attitudes, knowledge, skills and creativity needed by early
childhood in adapting to their environment and for their growth and development. Childhood
IS a sensitive period to receive various kinds of stimuli from the environment to support de-
velopment that determines the success of students following education in the future [3]. This
is reinforced by the results of research by Piek et al. [7] which shows that some children who
experience problems with their motor skills will also have an impact on their social and emo-
tional aspects, therefore the teacher's role is very important in overseeing the development of
children at an early age which includes social, emotional and cognitive. In addition, research
by Noll et al. [8] and Jeong & Kim [9] shows the important role of teachers in schools and
parents at home to maximize child development. So controlling the development of children
is the task of teachers and parents.

Activities in Kindergarten are clearly very different from learning activities in elementary
schools. Because activities in Kindergarten are carried out by playing, in accordance with the
Kindergarten principle, namely "Playing While Learning and Learning While Playing". Play-
ing can improve reasoning and understand the existence of the environment, form imagina-
tion, follow imagination, follow rules, order and discipline. In playing activities, children use
all their five senses [10].

Admittedly or not, basically every human being has potential or talent. It's just that in the
course of their lives there are those who get the opportunity to develop their creative talent
potential, there are also those who lose their creative talents because they don't get the oppor-
tunity or don't find an environment that facilitates the development of that potential. It is very
unfortunate if the talent for creativity disappears in humans. Therefore, storytelling activities
in Kindergarten are one way to get children excited about learning in Kindergarten, because
storytelling activities can develop aspects of children's development, namely cognitive, lan-
guage, creativity, psychosocial, identifying, predicting, experimenting aspects, and conduct
evaluations [11]. Children want to understand everything that is seen, heard, smelled, felt, or
touched, about how it happened, where everything came from or what happens when some-
thing is held, dissolved, slammed, and so on. To get information and experiences, Kindergar-
ten children have a strong urge to explore and research their environment. By moving and
playing something, children will gain experience. Children also have a strong urge to test and
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try their abilities and skills on something. This trying activity not only provides fun for chil-
dren but also provides a better experience of the properties of an object.

Development in the cognitive aspect, the competencies expected in children are children
who are able and have the ability to think logically, think critically, can give reasons, are able
to focus on solving problems at hand. A person's cognitive potential is reflected in his ability
to complete tasks involving understanding and reasoning. Human cognitive potential as a
basic cognitive activity, especially a good understanding of language and motor skills. Cogni-
tive development in Kindergarten children according to Inhelde & Piaget [11] is at the pre-
operational stage which has its own characteristics compared to the way children think before
the age of 2 years and after 7 years [13]. Likewise with the social development of children
according to Sigmund Freud's personality theory which is related to the fulfillment of biologi-
cal needs, as well as motor development according to what children do at an early age [14];
[15].

As happened in the Mardi Peni 2 Kindergarten, Karanganyar, Demak Regency, the num-
ber of students in group B, totaling 38 children, consisted of 16 girls and 22 boys with a so-
cio-economic background of parents who were 65% less able so that learning facilities at
home also inadequate. At this time group B is experiencing cognitive decline, this can be seen
from when the child has not been able to retell what has just been seen, heard, touched, felt
after the learning takes place, especially during the Covid-19 pandemic condition like this
which requires distance learning. This is the responsibility of even homework for both teach-
ers and parents. In addition, children cannot express their own ideas if they are not assisted by
the teacher, so children are still dependent on the teacher.

This is reinforced by the results of an interview with one of the Mardi Peni 2 Kindergar-
ten teachers who teach in group B, that so far no teacher has paid attention to the level of stu-
dents' cognitive development, because the teacher is also burdened with class administration
work after teaching. So that teachers forget to pay attention to the extent of cognitive devel-
opment of their students (interview, 7 November 2020).

The problems mentioned above are caused by several factors, including learning media
that are less attractive, learning that only focuses on reading and arithmetic and the use of
static methods, so that children are bored and less able to come up with creative ideas. There-
fore, researchers want to conduct further research related to the cognitive development of stu-
dents in Kindergarten through storytelling methods whose content is different, namely Islamic
content which contains noble religious values and role models so that it can stimulate chil-
dren's cognitive to do good and have a good character. role model [16].

Researchers feel the need to do this research because of previous studies such as Halim
[6] about the Islamic story method in improving student achievement; and research by Noll et
al. [8] and Piek et al. [7] which show that child development is also an important role of
teachers and parents in terms of social, emotional and cognitive. From several previous stud-
ies that have been there, none has implicitly explained the Islamic story method for children's
cognitive development, therefore this research is different from previous studies.

Conceptual framework. Telling story is a technique for telling stories to children. Story-
telling is a good way for parents to communicate story messages that contain elements of eth-
ics, morals, and religious values. Besides being useful for the development of children's per-
sonality, morals and morals, storytelling can also be useful for improving children's language
development. From an early age, children gain various insights into stories that enrich and
improve cognitive abilities, memory, intelligence, imagination and language creativity [17].
Story telling is a good method of education. Stories are generally liked by the human soul. It
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also has the amazing effect of being able to attract listeners and make a person remember the
events in a story quickly. Stories are not only shown for entertainment, but lessons, advice,
and wisdom must be taken in them. Stories can have a great influence on students' minds and
emotions.

From a psychological point of view, the story method implies reinforcement for someone
to stand the test in the struggle against evil. Stories in the Qur'an have values or lessons that
can be applied in the world of education. In the world of education, stories can be used as a
form of learning method. For example, telling or telling the prophets in preaching to uphold
the truth. Storytelling can also eliminate children's boredom in participating in classroom
learning [18]. Currently, many students are fragile souls. Even though all the facilities are ful-
filled, the nutrition is adequate, and the brain is capable, they do not have the confidence and
great interest in achieving their goals. This is due to the lack of a touch of stories that inspire
them to strive for success. This inspiring story has not been widely introduced by parents and
teachers. As a result, they become more accustomed to listening and reading stories that con-
tain a lot of violence and romance.

Tell stories with convincing appreciation and expressions so that students enjoy listening
to them, are curious about the story, and are moved to imitate the story. If every teacher is
able to give inspirational stories to their students, surely they will have a positive mentality
and outlook on life. They will be a reliable next generation. Unfortunately, not many teachers
have good storytelling skills, either because of limited sources of stories, experience, or abili-
ties [19]. Thus it can be concluded that the Islamic story method is a value-oriented learning
method. By presenting stories of angels, prophets, and selected humans, students can finally
take the messages contained in them by interpreting the values in the contents of these stories,
so students are expected to have intellectual sensitivity as well as emotional sensitivity that
can be applied to themselves and themselves. Social.

The benefits of the Islamic story method contain educational values in every story or sto-
ry, First, it fosters a brave soul in students. Second, stories or stories can develop a critical
mindset. When children are heard reading stories or stories that are very interesting, they of-
ten ask spontaneously. Third, stories or stories can be a medium for forming children’s char-
acters. The same story or story, even though it is repeated, is not boring for children [20].
With the Islamic story method is expected to be able to develop cognitive early childhood in
school. However, it is also necessary to know the factors that influence children’s cognitive
development so that learning methods can be used appropriately. First, the heridity factor, that
is, since in the womb the child has had traits that determine his intellectual work power [10].
Based on several studies, it is shown that the role of heredity factors on the cognitive devel-
opment or intelligence of a person is mainly due to the existence of a series of relationships
between family ties to the size of 1Q. As the results of research from Fathurrohman [21] that
generally individuals who have family relationships tend to have relatively the same or simi-
lar 1Q. Besides being influenced by heredity and environmental factors, cognitive level or in-
telligence level is also influenced by age, gender, race, culture, and nutritional intake [10]. As
research by Noll et al. [8] and Jeong & Kim [9] shows the importance of the role of teachers
in schools and parents at home to maximize child development, especially children aged 4-6
years who are easily formed. According to the surrounding environment.

Methodology

Research design. This study uses qualitative research. It is intended to describe and ana-
lyze phenomena, events, social activities, attitudes, beliefs, perceptions, thoughts of people
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individually and in groups. This research has two main objectives, namely the first to describe
and reveal and the second to describe and explain [22].

Respondents of the study. Sources of data using primary data which includes interviews
with the class teacher of Kindergarten Mardi Peni 2 Karanganyar. While the secondary data
sources in this study are written materials or library materials, namely books, archives, arti-
cles, scientific journals, and scientific publications that discuss issues relevant to this research.
Data collection techniques with observation, interviews and documentation. This study uses
inductive data analysis. The inductive method was chosen because it allows researchers to
identify various realities in the field, makes interactions between researchers and respondents
more explicit, visible and easy to do and identifies aspects that influence each other.

Findings and Discussion. Mardi Peni 2 Kindergarten was established in 1978. The school
was founded by Dharma Wisata Desa, so the ownership status is privately owned. The ad-
dress is Jatirejo Village, Karanganyar District, Demak Regency. The number of students at
the Mardi Peni 2 Kindergarten in the 2020/2021 school year was recorded as 45 children in
group B with a number of groups 2. As for the teachers, there were 4 people and all students
and teachers were Muslim. The practice of applying the Islamic storytelling method in devel-
oping cognitive, students not only receive knowledge transfer cognitively, but also affective-
ly, students are directed to the delivery of messages of religious teachings about etiquette,
manners to parents, to teachers and also to students. Peers. So that students are able to think
about their behavior so far, whether it is right or wrong. With children being trained to evalu-
ate themselves is a form of cognitive training for children.

Teacher learning activities can use the storytelling method that can be used in a variety of
ways that are adapted to situations and conditions. To help the learning process in developing
children’s cognitive starting from directing their behavior to good deeds and understanding
wrong behavior, getting students to understand the family environment (parents, grandpar-
ents, siblings and other family members). The school environment and at the same time the
environment of their peers who are new to him and will be known when they mingle and par-
ticipate in the learning process at school together. The school environment he has just entered
has consequences for him to obey the rules that are applied and have mandatory laws with the
provision that if these rules are violated they will get sanctions, reprimands and even punish-
ments so that they try to be good students by obeying the rules laid down. Enforced in the
school and obey the teacher’s orders, which in the end molds the students into good children,
moral students, and their cognitive development according to their age through the Islamic
storytelling method.

There is a change in being able to see and perceive objects in the surrounding environ-
ment (sensory motor stage)

In the author’s observation, after learning with the storytelling method was applied to
students there was a significant change. This is because they have begun to be enthusiastic
about the learning process at school, at home when they watch TV shows, parents have assist-
ed in choosing TV shows that are suitable for children’s age to watch.

From this expression, it can be understood that students have unstable behavior due to cu-
riosity about what they see in their surrounding environment, because they are still at the
stage of observing objects with their five senses, thus making students want to try to do what
they see. Although the resulting impact is not good for students. However, with assistance and
guidance from both teachers and parents, the learning process can run as expected.
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Figure 1. Learning Activities with the Islamic Story Method

Students are able to express reasons and express ideas (pre-operational stage). Mardi Peni
2 Kindergarten students with various backgrounds and heterogeneity of family life, especially
their geographical location including the position of the area bordering the Demak and Kudus
districts can be seen in the daily lives of students.

In obeying the rules in class such as having to follow the learning process diligently and
patiently, not being allowed to play in class, not being allowed to go home prematurely, hav-
ing the courage to go to school alone, not waiting for parents, not crying in school, by apply-
ing the Islamic storytelling method, it has a great impact. Positive where the things mentioned
above have been able to be applied by students properly and correctly. Students begin to be
able and brave to express their opinions in class when learning, students also have the courage
to give reasons for the activities they participate in and are able to convey their ideas related
to learning and school regulations. Where according to Khadijah [10] the stage of children’s
cognitive development in the pre-operational stage is that individuals are able to express rea-
sons in expressing ideas.

From the description above, it shows that the active role of parents is really expected in
fostering and directing the cognitive, mental and behavioral development of students, consid-
ering that the time allocation in school is only around 3 hours, the rest is the role of parents.
Therefore, parents are expected with all their heart and all their abilities to participate in guid-
ing their children to become better individuals.

Changes in student behavior and understanding the surrounding environment (concrete
operational stage)

At the kindergarten school level, students are able to have the development of a social
soul like what most people experience at a young age, which is a good change. In the learning
process at Mardi Peni 2 Kindergarten, most of the students are able to adapt to adapt to the
norms of moral groups, and traditions, especially ethical and moral issues because their men-
tal personality has begun to increase with the Islamic storytelling method applied to Kinder-
garten number 2 Mardi Peni students.

From the above expression it can be understood that the cognitive development of chil-
dren is also influenced by the development of the social soul of students and it is also influ-
enced by the participation of parents and the surrounding environment to guide them in rec-
ognizing various social aspects, both at school, at home, or in the environment that surrounds
them. Social development of students. In other words, children’s cognitive development
greatly affects children’s social interactions with parents, teachers, and peers. This can be de-
veloped gradually and shows a fairly good development with the learning of the Islamic story
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method. The learning process for Kindergarten number 2 Mardi Peni is also provided with
props and other tools. Among the props provided are books of prophet stories equipped with
3-dimensional pictures, dolls, blackboards, markers and so on, all of which are used according
to their function. With the availability of these tools students become happy in listening to
learning and make it easier for teachers to deliver subject matter.

As for the types of subject matter delivered at Mardi Peni Kindergarten in children’s cog-
nitive development. The development of transformation capabilities includes; introduce
school rules, good and bad deeds.

Revesibility capability development includes; with a picture the child is invited to find a
way out of a road that has many twists and turns.

Development of classification ability includes; After listening to the story, children are
invited to classify based on type, shape, color, size, etc., there are three classification abilities,
namely single, double and plural classification. Single, for example, based on only one aspect,
such as color. Dual has two aspects, such as color and shape, while plural has many aspects,
such as color, shape and basic materials. The important thing from this exercise is the ability
to think logically.

Development of asymmetrical abilities, including children being able to sort out differ-
ences between friends, there are friends who are brown, some are white so that children are
able to understand differences so they don’t harass or mock each other.

Development of basic skills, including language skills, thinking power, skills and body.
With cognitive development, children are also directed at fostering behavior, discipline, regu-
lating feelings or emotions and socializing skills. The implementation of education through
the Islamic storytelling method at Kindergarten number 2 Mardi Peni is one of the learning
methods carried out to increase student interest in learning because at a young age, students
still like to play, therefore it is not just learning that is carried out but also working on the sub-
ject matter. Already stated in the curriculum supported by the creativity of the teacher provid-
ing improvisation in developing the imagination of students in accordance with the condition
of the child himself.

In general, the method used in Kindergarten number 2 Mardi Peni is also by giving affec-
tionate attention in implementing the storytelling method. This touch method is very popular
with early age students because it fits their world, moreover it is supported by the creativity of
the teachers. With the Islamic storytelling method, the teacher can provide advice, guidance
and appeal, so it is hoped that it can leave an imprint on students and can be used as a guide in
behavior. The teachers at Kindergarten number 2 Mardi Peni in telling stories also took pic-
ture story books, magazines or those from the experience and observations of the teacher by
paying attention to the condition of the students. The purpose of the Islamic storytelling idea
itself is in the form of a story script to develop children’s cognitive, so that students are able
to improve their attitudes and do not feel advised and prohibited by the teacher.

Kindergarten children in this case at the kindergarten level are very interested in short
stories that tell about ancient events, the miracles of the prophet so that students feel happy
and stories become closer to their lives. This is very helpful for children’s cognitive develop-
ment, because at this age there is a tendency to imitate and demonstrate what they see. Every
story that is told, heard, seen and read, by children should have pedagogical qualities and val-
ues, so that they do not find bad examples in these stories. In the activities of the learning pro-
cess the most important and the main thing depends on the role of a teacher in expressing the
story. The teachers at Kindergarten number 2 Mardi Peni were given the opportunity to ex-
press stories according to field conditions as long as they did not deviate from the pedagogical
aspects and principles of the learning process at Kindergarten number 2 Mardi Peni. In gen-
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eral, students at Kindergarten number 2 Mardi Peni are very happy and enthusiastic about lis-
tening to stories. When a teacher will present a story, the students orderly and enthusiastically
listen to what the teacher tells. However, to be accepted or not the story by a student depends
on the role of the teacher in expressing the story.

Teachers at Kindergarten number 2 Mardi Peni are given the freedom to express stories
according to field conditions as long as they do not deviate from the pedagogical aspects and
principles of teaching and learning at Kindergarten number 2 Mardi Peni. In implementing
learning through the Islamic storytelling method, the authors also found children’s responses
to the implementation of learning through the Islamic storytelling method. To find out the
child’s response, the writer made direct observations of students during the implementation of
the storytelling method and gave direct questions to the teacher on the sidelines of the stu-
dents being out playing.

From the field results, it is known that some teachers often use teaching aids in conveying
learning, and some teachers sometimes use teaching aids in telling stories. The teacher in tell-
ing the story also first prepares the material to be given to students, and chooses a good story
theme. In addition, the teachers said that most of the students were interested in learning Is-
lamic stories conveyed by the teacher.

Teachers in learning Islamic stories mostly prefer to tell stories in class, but there are also
teachers who use the school yard, such as on the terrace or under trees around the school area
for learning to tell stories because they are looking for a different atmosphere and more inte-
grated with the beauty of nature. And in terms of the use of time in teaching storytelling,
some teachers spend approximately 35-45 minutes. With the location and duration of learning
time that makes students comfortable in listening to stories, it creates a passion for learning in
students so that both directly and indirectly make children’s cognitive development, with a
stimulus in the form of information that can be obtained, children are able to think more and
logically. This is reinforced by the students being able to answer the questions given by the
teacher when the story learning is complete. Most of the students were able to answer the
questions given by the teacher. Of course, this cannot be separated from the role of the teacher
who tries to encourage and live the story so that students are also able to understand the mes-
sages conveyed in the story for everyday life.

Khadijah [10] states that there are several factors that influence cognitive development in
early childhood, namely heredity, environment, age and gender. The heridity factor is that
since in the womb the child has had traits that determine his intellectual work power [10].
Based on several studies, it is shown that the role of heredity factors on the cognitive devel-
opment or intelligence of a person is mainly due to the existence of a series of relationships
between family ties to the size of 1Q. As the results of research from Fathurrohman [21] that
generally individuals who have family relationships tend to have relatively the same or simi-
lar 1Q. Thus, potentially the child has brought the possibility, whether it will become the abil-
ity to think at the level of normal, above normal or below normal. But this potential will not
be able to develop optimally without an environment that can provide opportunities for
growth.

This is in accordance with the research results of Khoiruzzadi et al. [13] that teachers in
schools also have a major role in helping to optimize children’s cognitive, social and motoric
development. And the learning methods used by teachers in developing cognitive also vary,
such as singing, habituation, exemplary, advice and storytelling. In addition, environmental
factors are also factors that affect the cognitive development of children. A person’s cognitive
level or intelligence is largely determined by the experience and knowledge he gains from the
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environment. The environment in this case is both the family environment and the school en-
vironment [10].

According to the research results of Nur, Hafina, & Rusmana [23] in an effort to develop
all the potential of children, good handling is needed from various components, including
from teachers who design the learning process and the environment. Byrne & Shufelt [24] re-
veal that environmental factors have the greatest influence in changing the behavior of each
child. This means that the school environment is a very important part of educating and de-
veloping children’s potential. The results of the initial research study conducted by Hidayat &
Nur [25], Nur, Mulyana & Perdana [26] mention that the learning process carried out in Kin-
dergarten has not run optimally in developing children’s potential. The causes include the lack
of understanding of teachers in the selection and application of varied learning methods and
the diverse characteristics of students. Therefore, one of the varied learning methods used by
the Kindergarten number 2 Mardi Peni according to the informants is to use the Islamic story
method and the results are able to help children’s cognitive development.

Furthermore, according to informants that age also affects children’s cognitive develop-
ment because the level of intellectual maturity of students is also very dependent on age, the
older the child, the more mature his thinking. As stated by Khadijah [10] that age, gender and
even nutritional intake also affect children’s cognitive development. This is like the research
of Purnamasari & Nurhayati [27] that age also contributes to children’s cognitive develop-
ment, besides gender also affects children’s intelligence and all the factors that influence cog-
nitive development from heredity, environment and age will run optimally if parents and
schools also help develop, explore children’s abilities and understand the environment as
shown in the research results [28, 29].

Based on several factors that influence the cognitive development of early childhood, the
informants who are also teachers in kindergarten, in terms of developing students’ cognitive
by considering these factors first, and learning that is developed to optimize students’ cogni-
tive abilities. Students are through the Islamic story method, because by telling stories about
the stories of the prophet, the struggle of the prophet, the miracles of the prophet, students are
also able to think about their parents where the child is a descendant, students are able to un-
derstand the home and school environment, so they can think there is people who are good
and do bad, there are friends who are naughty and good, with children thinking critically it is
one form of cognitive development of children. Especially if it is supported by the increasing
maturity of the child through the increasing age of the child.

Conclusions and Recommendations. The Islamic storytelling method is carried out as
one of the learning methods in Mardi Peni 1l Kindergarten to develop students’ cognitive with
stages starting from the teaching materials prepared in the lesson plan, then delivered to stu-
dents with the improvisational power of the teacher so that learning becomes interesting and
students feel happy listening to stories. The efforts made by the teacher in providing learning
through the Islamic storytelling method by starting to familiarize students with good and
commendable things, and trying to get used to the habituation of commendable behavior as
well. Islamic stories that are often read to students are stories of the prophet, the struggles of
Muslims, and advice in the Qur’an. The teacher uses storybook media, as well as picture
cards.

The results of the implementation of the Islamic storytelling method are very helpful for
students’ cognitive development, taking into account the factors that influence children’s cog-
nitive development, namely heridity, environment, age and gender. So with the Islamic story-
telling method, both teachers and parents of students play a role in optimizing students’ cog-
nitive development. So, cognitive development is not only driven by heredity, environment,
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age or gender, but also the important role of teachers in innovating in conducting learning to
their students.
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METO/J NCJAMCKOM HCTOPHUU B KOTHUTUBHOM PA3BUTHUHA I[ETEfI
Coguamyn', Moxamao Buoscanapko', Ipux Aoumua Heman', A.K. Caoubexos®

Y Viusepcumem Mypua Kyoyc, 59327 Llenmpanvnasn Asa, Hnoonesus
2 Mearcoynapoonsiii kazaxcko-mypeyxuii yuusepcumem umenu K.A.Acasu, Kasaxcman

Annomayusn. Llensivmu oannoco uccredosanus sensiomes: 1) onucamov npumenenue me-
mooa UCIAMCKOU UCMOPUU 8 KOCHUMUBHOM PA3BUMUU 0emell paHHe20 803pAcma 8 0emcKOM
caody; 2) onucamv pe3yibmamvl NPUMEHeHUss Memood UCIAMCKOU CKA3KU 8 KOSHUMUBHOM
passumuu 0emeil panHe20 803pAcma 6 0emcKoM cady. Dmo Uccied08anue s6isemcs Kaie-
CcmeeHHbIM onucamenvhvim ucciedosanuem. COOp OAHHBIX C UCNONL308AHUEM HAOTIOOEHUs,
uHmepsvio u Ookymewmayuu. B smom ucciedosanuu ucnonv3yemcs UHOYKMUGHbuIL AHATU3
Oannvix. Ilpoyecc ananuza OanHbIX 8 IMOM UCCIEO08AHUL NPOXOOUT 8 HECKONbKO MAN08, d
UMEHHO: cOOp OaHHbIX, KoouuKrayus u xamezopuzayus. Pezyremamer noxkazanu, ymo npu-
MeHeHUe UCTAMCKO20 Memood pPAcCKA3bl8aHUs UCMOpUll OJisl pa3eumusi NO3HABAMENbHbIX
cnocobnocmeti demeil OCYwecmeisioch nymem no020MmMo6KU Yy4eOHbIX Mamepuailos u paccKka-
3bIBAHUSL UCMOPULL YUAWUMCS C UMAPOBU3ayUell yuumes, Yymobvl 0OyueHue cmaio uHmepec-
HbIM, U VHAWUECs 4ECmME08alu cedsl cuacmausbimu, ciyuas ucmopuu. Mciamckue ucmopuu,
KOMOpble Yacmo Yumaiom cmyoeHmam, — 9mo PaccKazvl 0 Npopoxe, Oopbde MycyibMan u
cosemvl uz Kopana. Pezynomamul npumeneHus Memooa uUciamcKoeo no8ecmeo8anus 04eHb
noae3nsl 01 KOHUMUBHO20 PA36UMUsL YYAWUXCS, HAYUHASL C CEHCOMOMOPHOL CMaouu, npeo-
ONnepayuoHHOU CMaouu U KOHKPemHuo-onepayuoHaIbHOU Cmaouu.

Knrwuesvie crosa: uciamckutl, pacckasvl, NO3HAHUE, PaHHee 0encmeo, pa3gumiue.

BAJIAJIAPJAbBIH TAHBIM/IBIK JTAMYBIHAAFbI UCJIAM TAPUXbI 91ICI
Coguamyn', Moxamao Buocanapro'*, Ipux Aoumua Hemasn', A.K. Cadubexos®

L Mypus Kyoyc ynusepcumemi, 59327 Opmanvix HAéa, Unoonesus
2 K.A. Acayu amvindasul Xanvikapansix Kazax-mypix ynusepcumemi, Kazaxcman

Tyuin. Byn 3epmmeyoiy makcammapul: 1) epme dcacmagvl bananapobiyy KOSHUMUGMI
0amMyblHOA UCTAMOBIK XUKAS d0ICIHIY JHCY3€e2e acblpblIyblH cunammay, 2) epme dcacmagvl 6a-
Nanapovly MaHbIMObIK OAMYbIHOA UCIAMObIK XUKAS 20ICIH eH2I3y Hamudicenepin cunammay.
byn sepmmey cananvt cunammamansix 3epmmey 001vln maodwliadvl, cebedi baxviiay, cyxoam
any JHcoHe KYyHCcammamansvl KoIOAHy apKulivl Manimemmep dtcunanovl. CoHblMH Kamap, Oyn
3epmmey UHOYKMUemMi oepekmepoi mandayosl navoaianaosl. byn 3epmmeyoeei oepexmepoi
manoay npoyeci oepekmepoi HCUHAY, KOOUDUKAYUSIAY IHCIHE CAHAMMAY CbIHObl OipHeute
kezeyHen emmi. Homuowcenep 6ananapoviy maHublMObIK KaOilemin 0amMbimy YuliH UCIamMObIK
epmeei atimy 20iCiH KOJIOAHY, He2i3iHeH 0Ky Mamepuaioapbin 0aublHOAy HCaHe OKYUIbLIApa
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MYRANIMHIY, UMAPOBU3AYUACH] APKLLIbLL dH2IMeNey apKblLibl Jcy3eze aculpuliobl. Ocvl apKblibl

OKY Kbl3bIKMbl 00106l JiCaHe OLIIMAnyubLiap epmezi mulHOAaH Ke30e 030epii OaKblmmbl ce-

3in0i. Binim anywvinapza oicui oKblIamvlH UCIAMObIK KUccalap — naiveamobap Kuccanapul,

MYCbLIManOapowly Kypeci, Kypanoazel keyecmep. bananapoviy manbimoblx oamyvl yuin uc-

JIAMObIK aHeiMe 20ICIH Jcy3e2e acbipyOblH Hamudiceepi ome naudaibl eKeHOi2iH Kopcemmi.
Tyiiin co30ep: Hcnam, xukaanapsl, maHbLMObLIbIK, epme 0a1ansiK ulak, 0amy.
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