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Annotation. Among new methods of teaching a foreign language there is a method of
teaching by using authentic materials (audio, video). This article discusses the role of songs
in teaching foreign languages. The author shows that due to the use of music in teaching him,
all aspects of a foreign language are used: phonetic, lexical, grammatical, syntactic. The
article presents the algorithm and examples of using song material as a means of teaching
grammar in an English lesson.

The training methodology discussed in this article grammar of a foreign language with
the help of authentic songs allows you to increase interest and motivation to learn the
language, as well as find new forms of work in the lesson. One of the basic concepts in our
work is the concept of “authenticity”. Authentic material is material that has been created by
a native speaker for other native speakers. It is not intended for educational use, however, as
practice and our study show, can be used. The special methodological value of this material
is that it contains ready-made phonetic, lexical and grammatical speech samples, which
eliminates the need for students to independently construct these forms by translating from
their native language.

Keywords: A song, a song material, method, a lesson in English, teaching of grammar

Introduction. Songs are widely used in classes in a foreign language, both in high school
and at universities, as they “provide an atmosphere of cooperation and are an entertaining
element of the lesson” [1 p.3].

Studying songs contributes to the formation of phonetic, lexical, grammatical and auditory
components of language competence, as it creates a positive emotional mood in students.
Traditionally, songs are used when learning a foreign language in high school. However, in
this article they will be considered as a means of forming language competence among
students of a language university. Based on an analysis of the experience of school teachers
using songs in their lessons, we will formulate recommendations on the use of song material
in the classroom at a language university. Teachers use songs when passing a specific lexical
or grammatical topic, as well as when entering information regional nature.
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The effectiveness of foreign language singing “increases dramatically if the content is
somehow linked to the content of the material studied in the lesson" [2, p. 79].

In modern society, knowledge of foreign languages for the effective solution of communi-
cative tasks and for personal communication in situations of communication in the education-
al environment is necessary for everyone. A foreign language is becoming a universal means
of professional life. One of the most important conditions for the effective use of the process
of teaching foreign languages is the motivational readiness of students. As you know, the
main reason for the low academic performance of students in foreign language classes is lack
of motivation. On the other hand, students with a high motivation to study this subject face
psychological barriers in mastering a foreign language, due, for example, to different levels of
pre-university training, which can be observed in student groups in a foreign language, where
division by level of knowledge is impossible. It is difficult for students with a low language
level to speak a foreign language in the presence of stronger students, and they prefer to re-
main silent in the classroom for fear of making a mistake in speech. One of the components of
the implementation of students' motivational readiness to perceive foreign language material
and, therefore, successful work, as we have noticed, is a favorable psychological climate in
practical classes in a foreign language. Of course, the teacher plays an important role here.
But one of the solutions to this problem, in our opinion, is the use of various teaching tech-
nologies, in particular music, in foreign language classes [9, p. 361; 5]

Methodological aspects when using music in the process of teaching a foreign language
[8, p.159]:

1. Phonetic aspect. Songs help improve foreign pronunciation skills, develop musical ear.
There are many works comparing different foreign languages. For example, English and Ka-
zakh, Russian and Turkish. We noticed that the developed musical ear helps to catch the sub-
tle differences in the pronunciation of foreign sounds. Learning and performing short and un-
complicated songs with frequent repetitions helps to consolidate the correct articulation and
pronunciation of sounds, rhythm, speech tempo, phase emphasis, etc.

2. The lexical aspect. A song as one of the types of verbal communication serves as a way
of more thoroughly assimilating and expanding the lexical stock, as it includes new lexical
units and expressions added in a certain rhyme. The rhythmic music of poems and songs helps
to quickly absorb words, phrases, sentences, correct intonation. In the lyrics, the familiar vo-
cabulary is found in a new context. This moment helps to activate it in similar speech situa-
tions.

3. The grammatical aspect. It was noticed that when using songs, grammar constructions
are also better absorbed.

4. The syntactic aspect. Songs and other musical works induce monologic and dialogical
statements, contribute to the development of both prepared and spontaneous speech. In gen-
eral, they serve as the basis for the development of speech and thought activity.

5. Cultural aspect. If the study texts of the regional geographic content inform the student,
i.e. affect his intellect and memory, then songs as linguistic and regional material influence
both the emotions of a person and his figurative and artistic memory. Song as a carrier of cul-
tural information also forms the spiritual culture of students.

6. The aesthetic aspect. Songs contribute to the aesthetic education of the audience: the
acquisition by students of a certain level of knowledge in musical art, the formation of artistic
taste.
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7. The psychological aspect. Music and songs create a favorable psychological climate
and reduce psychological stress; contribute to the strengthening of interpersonal relations,
group cohesion and a more complete disclosure of the creative abilities of each student.

The choice of a song should depend on which particular aspect of linguistic competence
emphasizes a particular occupation. When learning a foreign language at school, teachers
often use the song “at the stage of introduction and primary fixing of grammatical material”
[3, p. 50]. Textbooks for children and adolescents often contain songs that help reinforce a
specific grammatical theme. So Gritchina N.V. suggests using rhymes, poems and songs at
the initial stage of language learning, for example, in the study of personal pronouns,
prepositions and various grammatical constructions, such as “modal verb + infinitive” [4,
p.126].

Language and music are two sign systems; each of them is based on sound. Sounds, like
communicative signals, carried and carry valuable information to people. Music, songs are an
effective means of teaching a foreign language [8, p.159]. Language, like music, has a certain
structure and regulations. Phrases and sentences are built from words and notes; they have
rhythm, size, rhyme. Language, like music, has four functions: it serves as a means of cogni-
tion, communication and expression of attitude to the world, is the guardian of national cul-
ture, acts as a tool education, development and upbringing. The combined solution of the edu-
cational, developing, practical, and educational tasks of training is possible provided that it
affects not only the consciousness of the students, but also penetration into their emotional
sphere.

Main body. The role of grammar in a foreign language lesson cannot be overestimated.
Many researchers claim that learning the grammatical side of speech is one of the most diffi-
cult aspects of learning a foreign language. Not knowing the procedures for constructing sen-
tences of one or another foreign language - it’s impossible to build a complete proposal to ex-
press your thoughts. Most often, students have problems and blockages with this particular
side of language learning, because the grammatical structure of a foreign language is funda-
mentally different from the structure of their native language. The reason for this is the low
motivation to learn the language, i.e. the lack of interest in this subject. Sometimes, those who
know a foreign language at a good level lose interest in it due to the uniformity of the forms
of work in the lessons.

The training methodology discussed in this article grammar of a foreign language with the
help of authentic songs allows you to increase interest and motivation to learn the language,
as well as find new forms of work in the lesson. One of the basic concepts in our work is the
concept of “authenticity”. Authentic material is material that has been created by a native
speaker for other native speakers. It is not intended for educational use, however, as practice
and our study show, can be used. The special methodological value of this material is that it
contains ready-made phonetic, lexical and grammatical speech samples, which eliminates the
need for students to independently construct these forms by translating from their native
language. Often such forms are erroneous, due to differences in the systems of the native and
foreign languages.

According to many psychologists, music is one of the most effective ways to influence the
feelings and emotions of students [5, p. 288]. And here we cannot disagree with them,
because a complex solution of all the tasks and goals facing the teacher in the lesson is
possible only if the students get into the emotional sphere. Music is considered one of the
most effective ways of memorizing material, because both hemispheres of the brain are

79




included in this type of activity [5, p. 294]. Researchers such as G. Blell and C. Helvig show
the following functions that combine music and foreign languages:

1) Physiological (promotes memorization)

2) Cognitive (enhancing thinking)

3) The function of unconscious learning (complex

linguistic units are memorized unconsciously) [6, p. 57-58]

From this the following methodological benefits of using authentic songs on foreign
language lesson [7, p. 167]:

1) Songs are a way of assimilating grammatical, lexical and phonetic material

2) In songs, grammar phenomena of the language are better activated and assimilated

3) Thanks to the songs in the lesson, a component of aesthetic education is implemented

4) Through the use of songs, the memory capacity of students increases.

The nature of the authentic material is different and it can be used, starting from
methodological benefits for various purposes. However, in this The article describes its use
only for learning grammar. Most often, work with material contained in a song, is purely
formal and basically only with the phonetic or lexical content of the song. According to my
survey among English teachers, only a few use authentic songs on their lessons in high
school. The rest is practically do not use songs in their activities Almost none of them use
songs in the lessons to teach grammar. They stick the traditional method in which students get
to know themselves, or with the help of a teacher, theory, and then there is a refinement of the
form and its consolidation in oral speech. It is worth noting that among basic exercises to
refine the construction of songs must be attended by speaking assignments, as this meets the
requirements for grammar material at this stage of instruction.

Conclusion. In view of the originality of the song, the development of a special approach
to the forms and methods of working with it is required. In order to successfully implement
the practical goals of teaching forms and methods of working with a song, we give classes a
pronounced communicative orientation; develop a system of exercises that go before and after
the song; We pay attention to the use of graphic support-lyrics when listening, we are prepar-
ing a number of questions or situations on the content of the song. If works of a problematic
nature are used, the teacher can provoke an interesting discussion of a particular topic.
Teachers who still use songs try to diversify the forms of working with them in order to fully
use the potential of the song. However, the grammatical aspect is not affected in any way.

Currently, you can use the following exercises to try to use the grammatical aspect of the
language, in addition to standard perception by ear:

1) Before listening:

e Conversation about the performer

e Translation of difficult words / phrases / forms
2) During listening:

e Restore row order

e Correct the mistakes made

e Cross out

e Fill in the blanks (the most common)

e Song Associations

e Replace a word with a synonym from a song

e Choral singing
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3) After listening:
e Highlight a new grammatical form and explain her
e Insert the verb in the desired form
e Express your opinion on what you have heard (dialogue with each other / with the
teacher)
e Translate words from Russian into English
e Make proposals with a new form
e Come up with an additional verse for the song

Correct the mistakes made

But before starting work with the material, it is necessary to conduct its rigorous selection.
You can’t take absolutely any authentic song, because not everyone has methodological value
and not everyone will be interesting to students.

In this regard, | have formulated the following requirements for the selection of song ma-
terial:

1) The authenticity of the material (the song must necessarily be authentic, that is, per-
formed in English; you cannot take a song translated from another language into English);

2) Compliance with the training stage (the second leading criterion, after authenticity, be-
cause a song that is too light or too complicated will reduce the effectiveness of the exercis-
es);

3) Consideration of the factor of age characteristics of students (if students are offered ma-
terial that causes negative emotions, or which is simply uninteresting to them, then again the
effectiveness of the work done will decrease significantly);

4) Methodological value (the content of grammatical material in the lyrics and the ability
to work with it);

5) Correspondence of the content of the song to the grammar given in the chapter of the
textbook (many methodologists argue that grammar material can be given in advance, but this
remains at the discretion of the teacher).

Based on the results obtained, it can be concluded that the work done using authentic song
material contributes to more effective formation of grammar skills in students. Therefore,
thanks the use of various types of exercises based on the text of an authentic song, we have
contributed to the fact that students have mastered the features of the grammar material
worked out in practice. This is associated with repeated repetition of the speech sample and a
variety of exercises that contributed to the development of more competent speech in a for-
eign language.

As mentioned above, in this article we understand that the use of songs in teaching Eng-
lish is an effective way for students to learn. Music not only brings diversity and innovation to
the learning process, but also increases motivation due to its emotional nature, but also con-
tributes to the formation of correct pronunciation. Songs play an important role in teaching a
foreign language. Songs often contain grammatical phenomena. Allows to concentrate lexical
and grammatical skills, to obtain a large amount of regional geographical information. Songs
have thematic vocabulary; With the help of songs, students begin to perceive speech better
through the ears, develop listening skills. With the correct use of songs in foreign language
lessons, we can use all aspects of language: phonetic, lexical, grammatical and syntactic.
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METOANYECKHUE ACITEKTBI UCITIOJIb3OBAHUSA IIECHHU B ITPOLHECCE
OBYYEHUA UHOCTPAHHOMY A3BIKY

Caboenoexosa b.M.
Yuusepcumem Meoswcoynapoonozo busneca, Anmamul, Kazaxcman

Annomayusn. Cpeou HOBbIX Memo008 00yUeHUsi UHOCMPAHHOM) A3bIKY - MemoO 00y4eHUs:
C UCNONIL30BAHUEM AYMEHMUYHBIX MAmepuanos (ayouo, euoeo). B oannoti cmamve paccmam-
pueaemcs poiib necen 8 00yueHUU UHOCMPAHHLIM A3bIKAM. ABMOp nokaszvieaem, umo 61aco-
0aps UCNONL30BAHUIO MY3bIKU 6 €20 00YYeHUU UCHONb3VIOMCA 6Ce CIMOPOHbL UHOCHPAHHOO
AZBIKA: (POHemUUecKas, 1eKCUYeCcKas, epamMmamuieckas, cunmaxkcudeckas. B cmamve npeo-
cmasien aneopumm U npumMepsbl UCNONb308AHUSL NECEHHO20 MAMePUadna Kak cpeocmea obyye-
HUSL 2pamMmMamuKe Ha ypoKe aHeautickoeo A3vika. Paccmompennas 6 OanHol cmambe mMemoou-
Ka 00yYeHUsi cpamMmamuke UHOCMPAHHO20 A3bIKA C NOMOWbIO AYMEHMUYHBIX NeCeH NO360J5-
em nogvicums UHmepec U MOMUBAYUIO K U3YYEHUIO A3bIKA, d MAKiCce HAUMU Hosble (hopmbl
pabomol Ha ypoke. OOHUM u3 0A308bIX NOHAMUU 8 Hawelu pabome AGNAEMCs NOHAMUE
«aymeHmu4HOCmbY. AymeHmuyHblil Mamepual — 3mo MAmepuai, CO30AHHbIN HOCUmenem
A3bIKa 0718 Opyeux Hocumerneil A3vika. On He npeonazHaden 01 UCNONb3068AHUsL 8 VUeOHbIX le-
JISIX, OOHAKO, KAK NOKA3bleaem NpaKkmuka U Haue uUcciedo8anue, MOXcem UCHONb308AMbCA.
Ocobas memoouueckas YeHHOCMb OAHHO20 MAMEPUANd 3aKn04aemcs. 8 mom, Ymo OH CO-
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oepoicum 2omoevle poHemuyeckue, jeKcudecKue u epammamudeckue oopasysbl pedu, 4mo u3-
basnsgem yuawuxcsa om HeoOX0OUMOCMU CAMOCMOAMENbHO KOHCMPYUPO8Ams dmu Gopmbl
nymem nepegooda ¢ pooOH020 A3bIKA.

Knrwouesvie cnosa: nechs, necenuviti mamepuai, Memooukd, YpoK UHOCMPAHHO20 A3bIKA,
00yyeHue epammamuxe

IIET TUITH OKBITY MPOLECTHAE SHJIEPII KOJIAHY IbIH
SJIICTEMEJIK ACIEKTLIEPI

Caboenoexoea b.M.
Xanvikapanvlx busznec ynueepcumemi, Aimamol, Kazaxcman

Anoamna. Illemen minin  oxeimyovly oicaya  d0icmepiHiy  iwWiHOe  WbIHALIbL
Mamepuanodapovl (ayouo, Oetine) KoI0AHy apKwulivl oKbimy 20ici bap. byn maxanada wem
Minoepin OKblmyoagvbl dHOEepOiH poli Kapacmuvlpbliaovl. A6mop oHbl OKbIMyOod MY3bIKAHbL
natioananyovly apKacelHOa wiem miniHiy 0apivlK acnekminepi: (Y OHemuKanblK, 1eKCUKATbIK,
2PAMMAMUKANBIK, CUHMAKCUCMIK MYPeblOaH KOA0aHblIamblublH Kepcemedi. Maxanaoa
agblIWbIH  MiNi cabagblHOa 2PaAMMAMUKAHbLL OKbIMY KYpalbl pemiHoe 2H MamepuablH
nauodaianyOvly areopummi meH mvicaroapsl keamipineen. Ocvl MaKanaoa KapacmvipoliambliH
OKbIMy a0icmemeci wemesl MINIHIY 2PAMMAMUKACHL WbIHAULL dHOEpOiH Kome2imMeH Mmindi
yUpeHnyee Kbl3blYUIbLIbIK NeH MOMUBAYUAHbl aApMmulpyed, COHbIMEH Kamap cabakma
HCYMBICMBIY JHCaAHA mypiaepin mabyea MYyMKIHOIK bOepedi. Bi30iy dcymblcolmMblz0agvl Helizel
yauimMoapovly 6ipi — «MYNHYCKANbIK» Yavlmbl. TYnHYCKanblk mamepuanl — ama mininoe
cotinetimin aoam 6acka ana mininde coulnetuminoep yuiin scacazan mamepuan. On 6inim oepy
MaKcamovlHOa ApHAIMAEAH, 0e2eHMeH, Maxcipube MeH 3epmmey KopcemrkeHoel, naudaianyed
6onaovl. Byn mamepuanowiy epexuie aoicmemenix KYHObLIbIEbI — OHbIH KYPAMbIHOA OQlbIH
Gonemuxanvl, JIEKCUKANBLIK JCOHE  CPAMMAMUKANGLIK — couney  yaeinepi  bap, Oyn
cmyoenmmepOiy ana miliHeH ayoapy apkwiivl OY1 Gopmanapovl 63 bemiHuie Kypacmvlpy
Kaxcemminiein 6010bipMatiowl.

Tyiiin ce30ep. an, oan Mamepuansl, 20icmeme, wiem miii cadagvl, 2PAMMAMUKAHBL OKbIINY
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