CrarucTtuka, y4eT u ayaur, 1(92)2024

Crarucruka, yuer u ayaur, 1(92)2024. cp. 40-50
DOI: https://www.doi.org/10.51579/1563-2415.2024.-1.03
Interdisciplinary research

SRSTI 06.81.23
UDC 378

STUDENTS’ MOTIVATION FOR LEARNING LANGUAGES IN
SELF-DETERMINATION

A. Orynbayeva®, D. Rzabayeva, A. Kalimoldayeva, G. Kassymova, Zh. Dzhambulova
Abai Kazakh National Pedagogical University, Almaty, Kazakhstan.
*Corresponding author email: ailtnaexh@gmail.com

Abstract. The article concentrates on the relationship between self-determined motivation and language
learning. It focuses on different types of motivation such as intrinsic and extrinsic motivation and how they affect
students' engagement and performance in language learning. The study was researched through a Google form
survey consisting of 10 questions. The study examines a model of self-determination theory that emphasizes
autonomy, competence, and relatedness in the development of motivation. In addition, the article discusses the
relevance of understanding integrative and instrumental motivation in the context of language learning. The
article also highlights the importance of self-determined motivation in developing autonomous language
learning and increasing students’ readiness for language learning. The research is based on the model of self-
determination theory, which emphasizes autonomy, competence and interconnectedness as key elements
contributing to motivation. In addition, the article emphasizes the importance of understanding integrative and
instrumental motivation in language learning. It also highlights the key role of self-motivation in language
learning and increasing students' readiness to master the language.
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Introduction. Motivation plays a crucial role in the language learning process, and
self-determination theory (SDT) represents a useful framework for understanding the factors
that determine students' motivation in language learning. The authors of self-determination
theory are Edward L. Deci and Richard M. Ryan [1]. They introduced and developed this
theory, which centers on the innate human needs for autonomy, competence, and relatedness,
and the importance of intrinsic motivation and self-determination in guiding human behavior
and personality. Their work has contributed greatly to the understanding of motivation and
well-being in a variety of areas including education, health, psychotherapy, sport and the
workplace. SDT posits that people have three basic psychological needs - autonomy,
competence and relatedness - and that satisfying these needs is necessary to develop intrinsic
motivation. When it comes to language learning, students' motivation often relies on their
sense of autonomy, competence, and connectedness to others.
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Main provisions. The motivation for learning a new language is a complex process
that can be influenced by various factors, including autonomy, competence, and relatedness.
Researchers have utilized the Self-Determination. Theory (SDT) to explore these factors and
their impact on students' motivation for language learning. This literature review aims to
integrate and synthesize the research findings from various studies to provide a
comprehensive understanding of the role of autonomy, competence, and relatedness in
students' motivation for learning languages.

Literature review. Self-determination theory (SDT) argues that fulfilling three basic
psychological needs - autonomy, competence, and relatedness - plays a critical role in
individual motivation. Deci, Olafsen, and Ryan [1] discussed the state of science concerning
SDT in work organizations and highlighted the importance of autonomy, competence, and
relatedness in motivating individuals. This is also confirmed by Broeck et al. [2], who
developed and validated a scale of basic work-related need satisfaction to measure autonomy,
competence, and relatedness in the workplace. In furthermore, Broeck et al. [3] conducted a
review of SDT basic psychological needs in the workplace, highlighting the importance of
autonomy, competence and relatedness in motivating individuals.

Autonomy refers to the sense of control and choice in one's learning. When students
feel they have the freedom to make decisions about their learning path, choose topics of
interest, or employ certain learning strategies, their motivation is likely to increase.

In language learning, providing students with opportunities to set personal goals,
select materials that interest them, and have a say in the learning process enhances their
autonomy. For example, allowing students to choose a book or movie in the target language
for a project can boost their motivation.

Competence involves feeling capable and effective in one's actions. In language
learning, a student's perception of their language skills and progress significantly influences
their motivation.

Recognizing and celebrating students' achievements, whether big or small, contributes
to their sense of competence. Providing constructive feedback that highlights improvements
and offering challenging but attainable tasks can also enhance competence and, consequently,
motivation.

Relatedness pertains to the sense of connection and belonging. Language learning
often involves interaction with others, whether through communication with native speakers,
collaborative projects, or participating in language communities.

Creating a supportive and inclusive learning environment where students can engage
with each other and native speakers fosters a sense of relatedness. Activities such as language
exchange partnerships, group projects, or cultural events can enhance students' motivation by
connecting them to a community of learners.

SDT emphasizes the importance of intrinsic motivation, where individuals engage in
activities for the inherent satisfaction and enjoyment rather than external rewards.

In language learning, fostering intrinsic motivation involves tapping into students'
personal interests, incorporating enjoyable activities, and helping them see the inherent value
of language proficiency in achieving their broader goals.

While intrinsic motivation is ideal, extrinsic motivation, driven by external rewards or
pressures, can also play a role. However, it's crucial to balance extrinsic motivators with the
satisfaction of the three basic psychological needs to avoid undermining intrinsic motivation
in the long term.

Furthermore, Gagné et al. [4] focused on the Multidimensional Work Motivation Scale
and its validation in seven languages and nine countries, providing evidence of the universal
importance of autonomy, competence, and relatedness in motivating individuals across
diverse cultural contexts. Ryan and Deci further emphasized the essential role of these basic
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psychological needs in motivation, development, and wellness. These studies collectively
suggest that autonomy, competence, and relatedness are fundamental components of
motivation across various domains, including education.

Vasconcellos et al. [5] conducted a systematic review and meta-analysis applying SDT
to physical education, indicating that autonomy, competence, and relatedness are essential for
fostering motivation and engagement among students in the educational context. Similarly,
Kusurkar, Croiset, and Cate [6] provided tips to stimulate intrinsic motivation in students
through autonomy-supportive classroom teaching derived from SDT, underscoring the
relevance of autonomy in promoting students' motivation for learning.

However, there are knowledge gaps in understanding the specific influence of
autonomy, competence, and relatedness on students' motivation for learning languages. For
instance, Fernet et al. [7] explored how job characteristics contribute to burnout, highlighting
the mediating roles of perceived autonomy, competence, and relatedness. While this study
focused on the workplace, the findings could be extended to the educational context to
understand the potential negative consequences of unmet basic psychological needs on
students' motivation for language learning. Additionally, Chiu [8] applied SDT to explain
student engagement in online learning during the COVID-19 pandemic, indicating the need
for further research on the application of autonomy, competence, and relatedness in non-
traditional learning environments.

Materials and methods. This research emphasizes building high-quality autonomous
motivation in language learners to encourage interaction using the new language. It aligns with
the theme of promoting self-determined motivation but focuses on fostering autonomy in all
language learners.

Population and sample. The survey was conducted among people aged 16-25. Fifty
different people took part in the survey: from high school students themselves to people already
working in various spheres. In order to determine whether learning a foreign language helps in
self-determination of high school students, people from this age category who study and work
in Almaty region were interviewed. The results of the study are limited to the Almaty region.

Design of the study. The study used a survey as a data collection tool, named "Students’
motivation for learning languages in self-determination”, which contained ten questions. This
questionnaire helps us to understand students' motivation in language learning in in self-
determination. The questionnaire was anonymous and took the form of a google form.

Results. The results section presents the participants' responses to the questionnaire
questions about the impact of language learning on students' self-determination. The data are
presented in the form of charts followed by detailed descriptions that explain the respondents’
answers to the ten questions of the questionnaire. The tables below reflect the distribution of
students' answers about the impact of language learning on self-determination: the majority
either strongly agree, agree, somewhat agree, neutral, neutral, somewhat disagree, disagree
and strongly disagree.

Table 1 — General percentage of results of the survey "Students” motivation for learning languages in self-
determination”

Response Percentage
Strongly Agree 17.6%
Agree 51%
Neutral 23.5%
Disagree 5.9%
Strongly Disagree 2%
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This table contains data on the responses of 50 individuals regarding their opinions on
whether learning a language can help in a student's self-determination. The majority of the
respondents (51%) agreed with the statement, while 17.6% strongly agreed, 23.5% were
neutral, 5.9% disagreed, and 2% strongly disagreed. The survey also includes information on
the respondents' gender, age, education level, and number of languages spoken.

0 5%

20% 5%

70%
= Strongly disagree  ® Disagree = Somewhat disagree “ Neutral
= Somewhat agree = Agree = Strongly agree

Figure 1 — Learning a language can help in a student's self-determination

Opinions about the advantages of language learning: 70% agreed that learning a
foreign language helps students to self-determine themselves, 20% strongly agreed, 5%
neutrally agreed and 5% for some reason, somewhat agreed.

20% 0 5% 506

70%
= Strongly disagree = Disagree = Somewhat disagree © Neutral
= Somewhat agree = Agree = Strongly agree

Figure 2 — More careers are possible if you speak a foreign language
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Regarding the enhancement of career opportunities due to foreign language skills,
60% of the respondents agreed, 30% strongly agreed, 5% somewhat agreed. While in the
previous question there were no disagreement, in this question 5% disagreed with the
statement.

5%
2' ’
70%
m Strongly disagree = Disagree = Somewhat disagree = Neutral
= Somewhat agree = Agree m Strongly agree

Figure 3 — It is easier to travel to other countries and communicate with people

Concerning the ease of traveling and communication when speaking a foreign
language, 70% agreed with the statement, 25% strongly agreed and 5% somewhat agreed.
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20%
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= Strongly agree

Figure 4 — A foreign language gives you the opportunity to work part-time (tutoring/paid translations)
44



ISSN: 1563-2415 (Print), ISSN: 2959-0469 (Online)

The majority of respondents agreed with the statement that speaking a foreign
language is an opportunity to work part-time with the 60%, while 15% strongly agreed, 15%
rather agreed, 5% disagreed and 5% were neutral.

5%
20% l 5%
70%
= Strongly disagree = Disagree = Somewhat disagree ~ Neutral
= Somewhat agree = Agree = Strongly agree

Figure 5 — The opportunity to make friends in other countries and learn firsthand the way of life
and culture of the country

In this question as well, with the opportunity to make friends and learn about other

cultures 70% of respondents agreed, 20% strongly agreed, 5% were neutral and somewhat
agreed.

5%

5%

70%
= Strongly disagree ™ Disagree = Somewhat disagree “ Neutral
= Somewhat agree = Agree = Strongly agree

Figure 6 — A foreign language makes it possible to use not only local sources of information,
but also foreign ones
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As for the opportunity to access foreign sources of information, 65 % agreed, 25 %
strongly agreed and 5 % were neutral and somewhat agreed.

Research discussions. This detailed distribution of percentages gives a complete
picture of the respondent's views on the advantages of language learning. Responses about the
advantages of learning a foreign language were generally positive, with many strongly
agreeing that it can help with self-determination, open up more career opportunities, ease
travel and communication, provide a part-time job, provide cultural experiences and access to
foreign sources of information. There was some variation in the responses, including neutral
or disagreeing with some of the advantages, but the general trend was to agree with the
benefits of language learning.

The ability to communicate effectively in multiple languages is an increasingly
valuable resource in today's globalized world. Research consistently shows that language
learning can have a deep impact on a student's self-determination, opening doors to new
opportunities and experiences that can shape their future. This discussion aims to explore the
various ways in which language learning can promote student self-determination, as
emphasized by some researchers.

Travel and communication.

One of the greatest benefits of learning a language is the ease with which students can
travel to other countries and communicate with people. This not only increases their cultural
understanding but also allows them to make connections with people from different walks of
life. This understanding can help develop empathy and tolerance, important features of a self-
determined individual.

Career Opportunities.

Another important angle of learning foreign languages is to enhance career
opportunities. Language learning can also contribute to professional identity formation. For
example, engineers’ self-perceptions and gendered professional identity development have
been studied by Cech [9], who emphasizes the role of language in professional identity
formation. The merging of multiple fields in medical education, as explored by Holden et al.
[10], further emphasizes the influence of language and communication skills on professional
identity formation, which is closely related to self-determination and career aspirations.
Fluency in a foreign language can greatly improve a student's employment outlook, as it
opens up a wider range of job opportunities both at home and abroad. It can lead to greater
financial stability and personal fulfillment. Greater career mobility can contribute to students'
self-determination as they are better prepared to achieve their career goals. Additionally, the
study by Wang, Derakhshan, and Pan [11] positions a loving pedagogy in second language
acquisition, emphasizing the importance of an inclusive and supportive language learning
environment for student empowerment and self-determination.

Part-time jobs and cultural immersion.

In addition to career opportunities, learning a language can give students the chance to
work part-time jobs such as tutoring or paid translations. Not only does this bring in extra
earnings, but it also provides an opportunity to immerse oneself in the culture of the language
being studied. Moreover, Maramba and Velasquez's study [12] emphasizes the impact of
campus experiences on students' ethnic identity development, suggesting that language
learning can foster a sense of identity and self-determination in a multicultural educational
environment. This cultural immersion can be a powerful tool in building students' sense of
self-determination, as they can engage with the culture on a more personal level.

46



ISSN: 1563-2415 (Print), ISSN: 2959-0469 (Online)

Access to information and cultural exchange.

Lastly, language learning can provide students with access to a broader range of
information sources, both local and foreign. This can be particularly beneficial for students
interested in academic or professional pursuits, as it allows them to familiarize themselves
with the latest research and developments in their field and can greatly enhance their
knowledge and understanding. This increased access to information can contribute to a
student's self-determination as they are better prepared to achieve their academic or
professional goals.

These researchers' works provide valuable insights into the role of self-determination
theory, intrinsic motivation, and engagement in language learning, emphasizing the
importance of autonomy, competence, and relatedness in fostering motivation and success in
language learning contexts.

Conclusion. In conclusion, students' motivation for learning languages is intricately
tied to their sense of autonomy, competence, and relatedness. Applying the principles of self-
determination theory in language education helps create an environment that nurtures intrinsic
motivation, making the language-learning journey more engaging and sustainable for
students.

Overall, while each study addresses aspects of language learning motivation and self-
determination theory, they vary in their specific focus areas, target populations, and
implications for enhancing motivation in language education.

Future studies should aim to address these knowledge gaps by investigating the
specific impact of autonomy, competence, and relatedness on students' motivation for
learning languages in diverse educational settings. This could involve examining the role of
autonomy-supportive teaching practices, the development of competence through language
learning activities, and the influence of social relatedness on students' motivation.
Furthermore, longitudinal studies could explore the dynamic nature of autonomy, competence,
and relatedness in shaping students' motivation over time.
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CTYJIEHTTEPJIH O3IH-031 AHBIKTAY JKAFIAMBIH/IA INET TUIIEPIH
YHPEHYTE BIHTACBHI

A.T. Opbmﬁaeea*, /. P3abaesa, A.K. Kanumonoaesa, I K. Kacvimosa, K. /[oicambynosa
Abai ameinoaswl Kazax yimmelx nedazosuxanvik yHueepcumemi, Aimamot, Kasaxkcman

Tyiin. Maxana 63in-03i anblKmaumvln MOmMuGayus MeH Mmindi yupeHy apacvblHoazbl OAUuIaHbICbL
Kapacmoipaodsl. On WKl JicoHe ColpmKbl MOMUBAYUSL CUSKMbL MOMUBAYUAHBIY PMYPI Mypiepine dicone
0napoviy cmyoeHmmepOiy Mil Yupenyze KamvlCybl MeH OHIMOLIciHe Kalall acep ememiHiHe HA3ap ayoapaobl.
3epmmey 10 cypaxman mypamein Google @opmacvinOagvl cayarnama apkwulivl oHCypeizindi. 3epmmey
MOMUBAYUSIHBL OaMbIMYOA=bl AGMOHOMUSARA, KY3bIPeMMUIIKKe JCaHe OAlIaHbICKa baca Ha3ap ayoapamvli ©3iH-
031 AHBIKMAY MeoPUsICbIHbIY MoOelil Kapacmulipadvl. COHbIMeH Kamap, MaKkaiadd mii yupeny KOHmeKcminoezi
UHmMe2pamuemi JHcaHe ACHANMBIK MOMUBAYUAHbL MYCIHYOiH 63eKkminiel maikvlianaowl. Makanaoa coHblMmeH
Kamap aemoHoMObl Mindi OKblmyovl 0aMblmy JHcaHe cmyOeHmmepOiy min yupenyze OatiblHObIZbIH apmmulpy
YUWLiH 03iH-031 AHLIKMATMbIH MOMUBAYUSIHBIH MAHBIZObLIbLIZbL KOpcemineeH. Makanada mindi asmoHoOMObL OKbIMY
Men  cmydenmmepOiy MmNl  OKyea OAUbBIHObIZBIH — aApPMMbIPYOd  O3iH-031  AHBIKIAY MOMUBAYUSACHIHBIY
MAaHBI30bLILIZBL  AMan Omifieen. 3epmmey MOMUSAYUAA bIKNAL ememin Hezizei daemenmmep peminoe
A6MOHOMUSIEA, KY3bIpEMMINIKKe Jicone o3apa OailaHbicka 6aca Hasap ayoapamvli O63iH-63I aHbIKMAY
meopusicolHblly MoOenine Heeizoenzen. Conoall-ak, mMakanaoa minoi OKbImyoa UHMeSPamuemi JHeane acnanmolk
Momueayusinbl mMycinyoiy Manwl30bLiblebl aman eminzen. bByn conviven xamap mindi yiupenyoe dicoHe
OKyubLIapObly MiNoi MeHeepy2e OaubIHObIZbIH APMMbIPYOad 63IH-031 bIHMAIAHOLIPYOLLY He2i32l peni Kepcemeoi.

Tyitin ce30ep: o3iH-63i anblKmMay, MOMUAYUsl, Ml YUPeHy, dGMOHOMUS, KY3bIpemminiK, 6aiillaHblC.

MOTHUBAIIA CTYAEHTOB K U3YYEHNIO MHOCTPAHHBIX SI3BIKOB
B YCJIOBUAX CAMOOIIPEJAEJIEHUA

A.T. Opvinbaesa’, /1. P3abaesa, A.K. Karumonoaesa, I'.K. Kacvimosa, JK. /Ioicambynosa
Kaszaxcrxuit Hayuonanvhwiil nedacoeuyeckuil yrugepcumem umenu Abas, Armamol, Kazaxcman

Peztome. Cmambvs noceawjena 63aumMocea3u Mexncoy camoonpedesaoweics Momusayuel u usyyenuem
azvika. Ona QoxKycupyemcs Ha pasiuinblx munax MOMueayuu, Makux Kax GHYMpeHHss U GHEWHAS MOMUBAYUS,
U Ha MOM, KAK OHU GIUAIOM HA BOGIEYEHHOCMb U NPOUIBOOUMENbHOCHb CMYOEHMO8 6 UYYEHUU A3bIKA.
Hccnedosanue npoeoounocs ¢ nomowwsio onpoca 6 eyen-gopme, cocmosauwjezo uz 10 eonpocos. B ucciedosanuu
paccmampueaemcsi  MOO€ib — Meopuu  camoonpeoeienus, — Komopas — noouepkueaem — asmoOHOMUIO,
KOMNEMEeHMHOCMb U C6A3AHHOCMb 6 pazgumuu momuseayuu. Kpome moeo, 6 cmamve o6cyxcoaemcsa
aKmyanibHOCHb NOHUMAHUS UHMESPAMUGHOU U UHCMPYMEHMANbHOU MOMUBAYUU 8 KOHMEKCme U3YYeHUs A3bIKA.
B cmamve makoice noouepKueaemcs 6AadCHOCMb CAMOONPeOeNAIowencss MOMUeayuy Oas  paseumusl
ABMOHOMHO20 00YHeHUsl A3bIKY U NOBbIUEHUS 20MOBHOCMU CMYOeHmOo8 K usyuenuro sA3vika. HMcciedosanue
OCHOBAHO HA MOOENU MeoPuU CamoonpeodeneHus, KOmopdas nooYyepKusaem aemoHOMUIo, KOMNEMeHMHOCMb U
B3AUMOCBA3AHHOCHIL KAK KIlOUesble dIeMeHmbl, cnocoocmeyiowue momusayuu. Kpome mozo, 6 cmamve
NOOYEPKUBACMCSL  BAICHOCMb NOHUMAHUS UHMEZPAMUBHOU U UHCMPYMEHMAIbHOU MOMUBAYUU 6 PAMKAX
u3yHeHust A3blka. DMO MakKice noovepKugaem Kio4yegyro pob CAMOCMOAMENbHOU MOMUBAYUU 6 UYYeHUU
A3bIKA U NOBIUEHUU 20MOBHOCTU YYAUUXCS K 08NA0CHUIO AZLIKOM.

Knroueswie cnosa: caMoonpebeﬂeHue, momueayus, usyderHue A3vlka, d6mMOHOMUS, KOMNEMEHMHOCMb,
CBA3AHHOCMb.
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